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	BOSKENWYN PRIMARY SCHOOL

SCHOOL SELF-EVALUATION

2025-2028

	Numer on roll: 101
Girls: 60 Boys: 41
Pupil Premium : 22 children, 22% (3 PP+ LAC 2 service 17 FSM)
SEND: 34 children 34% (3 EHCP) Reduced timetable: 3
Attendance: 94%
Boskenwyn Primary School is a vibrant, creative and inclusive school. Our learner profiles and inquiry-based learning approach are the heart and soul of our unique curriculum which is supported by the school motto: ‘A Love of Learning for Life’  The school was last inspected in December 2022 and judged as good.  The school has been consistently growing along with a strong reputation for the past 5 years.

The current Executive Headteacher was appointed in September in 2015when the school federated with Germoe Primary School.  Since then, the school has grown from 22 pupils to 101.  We have a PAN of 15 per year group in an area of average deprivation and our children benefit from mixed aged classes.  Inward mobility in the school is high, presently 20% in KS1 and 67% in KS2. Therefore, the majority of children who leave at year 6 did not start in reception.

Along with the Executive Headteacher, there is a strong leadership team consisting of a Deputy Headteacher for each school, SENDco, Early Years leader and a subject leader for each subject of the curriculum. We have a federated governing body who meet half termly. We are Local Authority maintained and we work closely with local school clusters for moderation and self-evaluation purposes. We also have international links in Finland, Norway and Iceland and take part in Erasmus projects with other European countries. We have recently been awarded Turing Scheme funding to take our children to Malawi.
The school has a high proportion of pupils with special educational needs compared to national 2022 (12%). There are currently 3 pupils with an EHCP and 3 undergoing assessments. We have 34% (children) of children on the SEND record of need. Some children have also been identified as being at high risk of falling into the SEND category due to missed learning time. Robust interventions and booster groups along with other strategies are in place focusing on closing the attainment gap for disadvantaged children and improving emotional health and wellbeing of all children.
Most pupils are of white British background and the percentage of children with different ethnicities and with EAL is below the national average.

	Progress against previous inspection

	Areas to improve
	Progress

	Some subject leaders have not checked carefully enough whether the curriculum is put in place as intended. As a result, there are inconsistencies in the teaching of the curriculum, and pupils’ misconceptions are not routinely identified. Senior leaders should ensure that subject leaders evaluate the implementation of the curriculum to ensure consistency throughout the school.
	Curriculum revision.
Early identification of need.
Rigorous logging of concerns, including achievement.
Intervention programmes (academic and pastoral)
Staff upload termly assessments (NFER and teacher assessment) to Insight termly and analyse data/hold pupil conferencing meetings termly and set up interventions accordingly. 
Staff use pupil feedback books when live marking and share with TA for on the spot intervention.
EYFS and KS1 children are closely tracked and monitored. Lower attainment children made steady (though not accelerated) progress throughout the year.
All lower attainment Y2 children had completed, or almost completed, the phonics programme on entry to year 3
Y3/4 children receive daily PT and daily reading with an adult. Where appropriate, they also have small group phonics or fluency sessions.
Subject leadership is shared through the federation and time given to staff to monitor at both schools. 
Staff meeting time dedicated to subject leadership.
(See previous SEF for steps taken to improve)


	School improvement priorities
	1. Safeguarding
Priority 2.1  - Leaders ensure that the pupil premium strategy is implemented and monitored effectively, including through ongoing, high-quality training and support for staff and development of the learning environment.
Priority 2.2  – staff have high expectations for and monitor the progress of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing.. They use appropriate evidence to inform their pupil premium strategy, including when selecting approaches to take to inform PP strategy and next steps
2. Inclusion
Priority 2.1  - Leaders ensure that the pupil premium strategy is implemented and monitored effectively, including through ongoing, high-quality training and support for staff and development of the learning environment.
Priority 2.2  – staff have high expectations for and monitor the progress of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing.. They use appropriate evidence to inform their pupil premium strategy, including when selecting approaches to take to inform PP strategy and next steps
3. Curriculum and teaching
Priority 3.1. All staff have the expertise they need for the subjects and phases they teach; further TA training in effective questioning
Priority 3.2. Staff take appropriate action to secure foundational knowledge required through the monitoring of the impact of interventions

4. Achievement
Priority 4.1 - Any gaps in foundational knowledge and skills are closing quickly
Priority 4.2 - Pupils develop the age and phase-appropriate foundational knowledge and skills they need to progress them to the next stage of learning

5. Attendance and behaviour
Priority 5.1 Increase attendance of children with SEMH
Priority 5.2 Decrease number of children on reduced timetable
Priority 5.3 Reduce persistent absence averages
Priority 5.4 Improve punctuality

6. Personal development and wellbeing 
Priority 6.1 Impact of PD programme is measured and documented
Priority 6.2 Our children are reflective and behave with integrity and cooperate consistently well with others
Priority 6.3 Children respect the different protected characteristics defined in the Equality Act 2010 and do not tolerate bullying, harassment or racial discrimation
Priority 6.4 Children know, understand and respect our British Values
7. Early Years
7.1 Staff engage in high-quality interactions with children
7.2. Progress of disadvantaged pupils and those with SEND is clear throughout the EYFS
7.3 staff provide effectively for children’s personal, social and emotional development, making sure that they feel safe, secure, stimulated and happy
7.4 EYFS lead is highly effective in quality assuring the impact of education and care in the early years
7.5 children develop a broad vocabulary and a detailed understanding across the 7 areas of learning and development
8. Leadership and Governance
Priority 8.1 Provide staff and governors with meaningful opportunities to share perspectives and insights 
Priority 8.2 Governors use their knowledge and expertise to consistently support and robustly challenge leaders across all aspects of the school’s work 
Priority 8.3 Leaders and governors develop constructive relationships with all parents and with the wider community
Priority 8.4 Statt identify, monitor and act on priorities for improvement in their subject area







	1. SAFEGUARDING – MET



	Strengths 
	Strong safeguarding culture. Staff and governors know families well. 
Staff and governors are appropriately trained. 
Pupil conferencing shows pupils feel safe at school.
Policies and procedures are all up to date.
Safeguarding is everyone’s responsibility
Single central record monitored regularly.

	Areas for development
	Priority 1.1 Time for DSLs and DDSL to do more minoring of pupil voice
Priority 1.2 Security of Germoe school boundary





	2. INCLUSION – STRONG STANDARD



	Strengths 
	Action plans, individual interventions, and education, health and care (EHC) plans are in place to identify pupils’ emerging and changing needs, and adjustments are made for them. We’ve seen improvements in attendance and attainment among pupils with EHC plans over the past year because of these adjustments
Staff CPD has improved our ability to implement a graduated approach. Our CPD records and staff surveys show greater confidence in delivering a graduated approach 
Progress and assessment data, and onwards destination data for pupils with SEND and who are disadvantaged, show that strategies to support these groups and eliminate barriers are effective
Participation at after school clubs is high

	Areas for development
	Priority 2.1   Leaders ensure that the pupil premium strategy is implemented and monitored effectively, including through ongoing, high-quality training and support for staff and development of the learning environment.
Priority 2.2  Staff have high expectations for and monitor the progress of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing.. They use appropriate evidence to inform their pupil premium strategy, including when selecting approaches to take to inform PP strategy and next steps




	3. CURRICULUM AND TEACHING – EXPECTED STANDARD


	Strengths 
	
Curriculum plans show that our curriculum is suitable, well-planned and sequenced across the school. Pupil workbook scrutinies show that plans are generally followed and that pupils gain foundational knowledge and skills through the Key Stages
Our CPD programme is effective and allows teachers to gain the expertise they need in their subject/phase. This is reflected in improved assessment data and staff survey feedback
Pupils are effectively supported to gain foundational knowledge. Assessment data shows that pupils who receive phonics interventions have made significant progress over the past year
EHC plans are used to carefully adapt the curriculum and teaching for all pupils. Pupil progress meetings show that curriculum adaptations detailed in EHC plans lead to meaningful and measurable progress for individual pupils
Staff use assessment well to check understanding and adapt teaching
High quality teaching is supplemented with targeted academic support


	Areas for improvement

	
Priority 3.1. All staff have the expertise they need for the subjects and phases they teach; further TA training in effective questioning
Priority 3.2. Staff take appropriate action to secure foundational knowledge required through the monitoring of the impact of interventions













	4. ACHIEVEMENT – EXPECTED STANDARD


	Strengths 
	Lesson observations, learning walks and workbook scrutinies show that our pupils have begun to develop the foundational knowledge and skills they need
Disadvantaged pupils, those with SEND, those who are known to children’s social care, and those who face other barriers, are making expected progress. 
The attainment gap between pupils with SEND and those without identified SEND has narrowed over the past 2 years
On the whole, pupils are ready for the next stage of education
Outcomes in phonics are in line with national and Cornish averages
Most pupils achieve a good level of development in the early years foundation stage
Reading at KS2 is line with or above national and Cornish standards


	Areas for development
	Priority 4.1 - Any gaps in foundational knowledge and skills are closing quickly
Priority 4.2 - Pupils develop the age and phase-appropriate foundational knowledge and skills they need to progress them to the next stage of learning

Barriers include:
High % of pupils with SEND
Inward mobility of pupils from EHE into KS2












	5. ATTENDANCE AND BEHAVIOUR – EXPECTED STANDARD


	Strengths 
	Leaders and staff have an informed and accurate understanding of matters related to attendance, behaviour and attitudes. 
The importance of high attendance is consistently promoted well by leaders and staff.
Staff have positive and trusting relationships with pupils.
There have been no permanent exclusions. Pupils behave well.
Tailored and responsive reasonable adjustments and adaptations, interventions and support for pupils who need help to improve their behaviour have a demonstrable impact.



	Areas for development
	Priority 5.1 Increase attendance of children with SEMH
Priority 5.2 Decrease number of children on reduced timetable
Priority 5.3 Reduce persistent absence averages
Priority 5.4 Improve punctuality

Barriers
High percentage of children with SEMH
Some children have school based anxiety and subject to reduced timetable. 
Parental anxiety/separation 
Slightly below national average attendance (93.7%)















	6. PERSONAL DEVELOPMENT AND WELLBEING – STRONG STANDARD


	Strengths 
	Strengths include:
We have an extensive programme of personal development, including international visits and trips and leadership roles for pupils.
Pupils have high aspirations.
Pupils have a range of suitable opportunities that broaden their experiences and enable them to develop their talents and interests in areas such as the arts, music and sport.
Effective pastoral support meets pupils’ needs.
Our inclusive learning environment allows pupils to feel welcomed, valued and respected.


	Areas for development
	Success Criteria: Our extensive programme of personal development is having a positive impact on the outcomes and experiences of all of our pupils, including disadvantaged and SEND
Priority 6.1 Impact of PD programme is measured and documented
Priority 6.2 Our children are reflective and behave with integrity and cooperate consistently well with others
Priority 6.3 Children respect the different protected characteristics defined in the Equality Act 2010 and do not tolerate bullying, harassment or racial discrimination
Priority 6.4 Children know, understand and respect our British Values

Barriers include:
High level of children with SEMH 
Low self-esteem in some children












	
7. EARLY YEARS – STRONG STANDARD


	Strengths 
	Strengths include:
Outdoor learning environment – development of fine and gross motor skills having positive impact on pencil control 
Learning environment is nurturing and promotes personal, social and emotional development
Most children achieve a good level of development.
Continuous provision and active learning in EYFS is embedded into KS1 

	Areas for development
	7.1 Staff engage in high-quality interactions with children
7.2. Progress of disadvantaged pupils and those with SEND is clear throughout the EYFS
7.3 staff provide effectively for children’s personal, social and emotional development, making sure that they feel safe, secure, stimulated and happy
7.4 EYFS lead is highly effective in quality assuring the impact of education and care in the early years
7.5 children develop a broad vocabulary and a detailed understanding across the 7 areas of learning and development	

Barriers include:
Punctuality, some children arrive late
Negativity from neighbour negatively impacts staff well-being













	8. LEADERSHIP AND GOVERNANCE – STRONG STANDARD
.



	Strengths 
	The leadership team has a strong understanding of our school’s context, strengths and areas for development, informed by data and evidence. 
Staff feel valued, and have opportunities to share their perspectives through meetings, participation in working groups and surveys
Governors understand the school’s context and improvement priorities, and challenge leaders effectively. Board meeting minutes and records of committee work show that governors ask probing questions, hold leaders to account, and strategically review key decisions


	Areas for development
	Priority 8.1 Provide staff and governors with meaningful opportunities to share perspectives and insights 
Priority 8.2 Governors use their knowledge and expertise to consistently support and robustly challenge leaders across all aspects of the school’s work 
Priority 8.3 Leaders and governors develop constructive relationships with all parents and with the wider community
Priority 8.4 Statt identify, monitor and act on priorities for improvement in their subject area
Barriers include:
Financial constraints for cover supervision for subject leadership monitoring
Time for governor monitoring



Gi
	EVIDENCE TO SUPPORT SUMMARY EVALUATION

	Staff and pupil interactions play an important part of our evidence base. Along with the below:

	Ofsted inspection report
	Boskenwyn Community Primary School - Open - Find an Inspection Report - Ofsted

	Safeguarding

	Safeguarding policies
Single central record
Safeguarding monitoring on My concern
Termly safeguarding reports to governors
S175 return
Staff training log

	Inclusion

	Individual provision maps (IPM)
Inclusive learning environment
SEND Information Report
SEND policies
Termly SEND reports to governors
Staff training logs
Pupil Premium reports
Parent feedback
Insight Assessment

	Curriculum and teaching

	Insight assessment
Curriculum policy
Journey Into documents
School development plan
Assessment data

	Achievement

	Insight assessment
ISDR
IPMs
Work scrutiny 
Lesson observations
Floor books

	Attendance and behaviour

	Termly TSMs
My Concern
Behaviour policy
Governing body minutes
IPMs
Behaviour modification plans
Headteacher’s report to governors

	Personal development and wellbeing

	Floor books
RHSE policy
Journey Into documents
My Concern
Enrichment participation logs

	Leadership and governance

	Governing body minutes
Single central record
Assessment data
School policies
Headteacher report to governors
School development plan

	Early years

	Early years action plan
Floor books
Insight Assessments and RBA
IPMs
Lesson observations
Parent feedback
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